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Objectives 

Participants will: 

Hear a brief overview about Save the Children’s work in the 

US 

Understand the purpose, rationale, and organization of the 

Common Core State Standards (CCSS) 

Reflect on why CCSS are an important priority for 

afterschool programs 

Become familiar with Save the Children’s afterschool 

program components 

Add to the application of the CCSS to afterschool programs 

 

 



About Save the Children 
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OUR MISSION  

is to inspire 

breakthroughs in 

the way the world 

treats children, and 

to achieve 

immediate and 

lasting change in 

their lives. 

 

www.savethechildren.org 



• 14 States 
• Partnering with more than 

150 public schools 
• Benefiting more than 

17,000 children 
 

US Presence 

Our Goal in US: 
Improve child 
literacy, health and 
well-being in both 
daily and 
emergency or 
disaster contexts 
through delivery of 
an integrated and 
comprehensive 
child-focused 
program 



Supplemental Literacy Programs Goal 

 “Accelerate the 

reading growth of 

struggling readers to 

put them on a track 

for success in 

school and beyond.” 



Common Core State Standards (CCSS) 

Purpose of Standards: 

Outline the most 

essential skills and 

knowledge every 

student needs to master 
to succeed in 21st 

Century college and 

careers. 

 

U.S. Center for Child Development and Resiliency | ELEMENTARY EDUCATION 6 

Reason for Standards: 

 Standards make 

educators, students and 

parents partners in 

education. 

 Standards ensure ALL 

students have access to 

quality instruction. 

CCSS have been adopted by 45 states, D.C. and 4 territories.  



Background of the CCSS 

U.S. Center for Child Development and Resiliency | ELEMENTARY EDUCATION 7 

 

The Common Core State Standards: 
 Are based on the College and Career Readiness (CCR) Anchor 

Standards 
 
 Build upon strengths and lessons of current state standards 

 
 Are internationally benchmarked so that all students are prepared 

to succeed in our global economy and society 
 

 Allow states to add up to 15 percent of their own content 
 
 Are grounded in  evidence and research. 

 



Standards for ELA & Literacy, K-5 
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Reading Strand: 
 CCR Anchor Standards for Reading  
 Grade Specific Reading Standards for Literature K-5 
 Grade specific Reading Standards for Informational Text K-5 
 Grade Specific Reading Standards: Foundational Skills K-5 

 
Additional Strands: 
 Writing  
 Speaking and Listening 
 Language  

 
Three Appendices 
 A: Research and evidence; glossary of key terms 
 B: Reading text exemplars; sample performance tasks 
 C: Annotated student writing samples 



10 Reading Standards 
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Comprehension (Standards 1−9) 
     Strong and growing across-the-curriculum emphasis on 

 students’ ability to read and comprehend informational 
 texts 

    Aligned with NAEP Reading framework 

 

Range of reading and level of text complexity 
(Standard 10, Appendices A and B) 
 “Staircase” of growing text complexity across grades 

 High-quality literature and informational texts in a range 

 of genres and subgenres 



What is Not Covered in the Standards 

How teachers should teach 

All that can and should be taught 

Intervention methods or materials necessary 

to support students who are well below or 

well above grade-level expectations 

The full range of supports appropriate for 

English language learners and students with 

special needs 
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Why the CCSS are Important in 

Afterschool 

In addition to language arts and math skills, the CCSS address overarching 
competencies such as problem solving and the 4 C’s: 

 Critical Thinking 

 Communication 

 Collaboration 

 Creativity 

 

Afterschool and summer programs provide a great opportunity to enhance 
these competencies, especially for struggling students. 

U.S. Center for Child Development and Resiliency | ELEMENTARY EDUCATION 11 



Addressing These Competencies 

Model critical thinking by reading Aloud and 

reflecting using ‘Think-Alouds.’ 

Incorporate Project Based Learning, especially 

with community service learning projects. 

Incorporate STEM activities. 

Incorporate team-building activities. 

Strengthen family engagement to support these 

competencies at home.  

Infuse Habits of Mind across all activities. 

 
 

 

U.S. Center for Child Development and Resiliency | ELEMENTARY EDUCATION 12 



Activity Time 

Please find these 2 resources: 

 Habits of Mind Chart 

 Habits of Mind Checklist 

 

Directions: 

 Review the Habits of Mind Chart 

and identify which ones you would 

most like to  highlight in your 

program.  

    (5 minutes) 

 Use the Checklist to record which 

afterschool activities the Habits 

might fit into.  

    (10 minutes)  
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Afterschool and Summer Programming 

Program Offerings: 

The Developing Reader Literacy 

Block 

The Emergent Reader Literacy 

Block 

 



The Developing Reader  

Literacy Block 

• 15 minutes: Read-aloud and 
vocabulary activities 

• 15 minutes: Fluency building 
• 30 minutes: Guided independent 

reading practice  (GIRP) 

Is mainly intended for 

children in grades 2-6 who 

are struggling readers 

Occurs for one hour daily in 

the afterschool and 

summer programs 

Is implemented at a 10:1 

child to adult ratio  



INCREASED 

READING 

ACHIEVEMENT 

Vocabulary 

Growth 

Vocabulary 

Growth 

Vocabulary 

Growth 

 

FLUENCY: 
Repeated reading  

 activities build  

  familiarity with words   

     and confidence. 
 

READ-ALOUD: 
Hearing fluent  

reading modeled and  

                         being exposed to                      

         fiction and nonfiction  

            text  builds interest in   

reading and 

background knowledge. 

GIRP: 

Reading within one’s own  

range and interest level builds 

success and love of reading. 

Formula For 

Success 



Why Read Aloud? 



Why Focus on Fluency? 

When children do repeated 
reading, they build literacy 
skills by: 
• Increasing accuracy and speed 
• Improving expression and phrasing  
• Gaining confidence 
• Practicing new vocabulary 

 



When children experience  
success reading independently,  
they improve literacy skills by: 
• Practicing reading strategies with authentic texts 
• Selecting books that interest them  
• Building confidence 
• Developing pleasure reading instincts 

 

Why do Guided Independent Reading 

Practice? 

Why Do Guided Independent 

Reading Practice? 



The Emergent Reader 

Literacy Block 

Extended read-

alouds 

Reading together 

activities 

Emergent reader 

skill-building 

modules 

The Emergent Reader Literacy Block consists of: 



SummerBoost Camp 

National Summer Learning Association Research: 

Minimum of 150 hours of programming 
• 6 weeks 

• 5 days per week 

• 6 hours per day 

Blend academic & social/emotional development strategies 

Designed to Minimize the Summer Slump 



Activity Time 
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Please find this resource: 

 Team Building 

 

Directions: 

 Review the document.  

    (5 minutes) 

 

Activities: 

Web of Names (learning names) 

 Balloon Juggle (cohesiveness) 

 Balancing Lemon (challenge) 

  

     

 



Developing Readers Program Results 

U.S. Center for Child Development and Resiliency | ELEMENTARY EDUCATION 23 



Literacy Issues Related to 

Implementing the CCSS 

Use of Challenging Text 

Foundational Skills 

Comprehension 

Vocabulary  



Text Complexity and 

Struggling Readers 

Not Increased by: 

Setting higher text levels as 

the standard and simply 

expecting them to read 

the texts. 

Increased by: 

Concentrated and 

focused opportunities to 

build the reading 

foundation 

Systematic and 

consistent opportunities 

to augment the 

foundation 



Addressing Text Complexity in Our 

Program 

“The CCSS guidelines on text complexity 

encourage teachers to engage students in reading 

at least some texts they are likely to struggle with 

in terms of fluency and reading comprehension. 

To ensure that the interactions with such texts 

lead to maximum student learning, teachers must 

provide significantly greater and more skillful 

instructional scaffolding.”  

International Reading Association 
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Foundation Building for 

Struggling Readers 

 Print Concepts (K-1) 

 Phonological Awareness (K-1) 

 Phonics and Word Recognition (K-2, 3-5) 

 Fluency (K-2, 3-5) 

 



Comprehension and 

Struggling Readers 

“The Standards describe the kinds of interpretations of 

text that students must demonstrate, but they do not 

specify the cognitive strategies that students may 

need to engage in to arrive at such interpretations. 

Specifically, the CCSS stress the importance of 

teaching students to engage in ‘close attentive 

reading.’” 

 



Activity Time 
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Please find this resource: 

 Comprehension Strategy Rap 

 

Directions: 

 Read the rap.  

    (2 minutes) 

 

Activity: 

 Form 4 groups. 

 Practice your assign part 

 Perform! 

  

     

 



Vocabulary Development 

and Struggling Readers 

“The Standards expect that students will grow their 

vocabularies through a mix of conversations, direct 

instruction and reading.  The Standards will help 

students determine word meanings, appreciate the 

nuances of words, and steadily expand their repertoire 

of words and phrases.” 

 

“Daily opportunities to read text that emphasizes core 

vocabulary … with steady inclusion of challenging 

vocabulary.” 

 

 



Activity Time 
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Please find this resource: 

Menu of Vocabulary Activities 

 

Directions: 

 Review the resource.  

    (5 minutes) 

 

Activity: 

 Play ‘What’s the Word? (minus the 

gooey bags!) 

  

     

 



Additional Resources 

Overview of Common Core 

State Standards (CCSS) 

How Save the Children 

Supports Alignment with 

Common Core State 

Standards 

Project Based Learning: An 

Approach to Community 

Service Learning 

Asking Quality Questions 

during a Read-Aloud 
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Think Time and Table Talk 

What additional 

activities might 

afterschool 

providers implement 

to address 

struggling students’ 

literacy skills and 

motivation? 
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About the U.S. Center for Child 

Development and Resiliency 

For additional resources and  

training opportunities, please visit the  

U.S. Center for Child Development and Resiliency  

at  

www.SavetheChildren.org/USCenter  
 

 

Save the Children’s U.S. Center for Child Development and Resiliency is a community 

for professionals and advocates of children’s issues, including education, health, and 

emergency preparedness.  

 

http://www.savethechildren.org/USCenter


Materials to give out 

 Asking Quality Questions during a Read-Aloud 

 Comprehension Strategy Rap 

 Vocabulary Menu of Activities 

 Overview of Common Core State Standards (CCSS) 

 Habits of Mind Chart 

 Habits of Mind Checklist 

 How Save the Children Supports Alignment with Common Core State Standards 

 Project Based Learning: An Approach to Community Service Learning 

 Team-Building 

 

Materials to have on hand 

 Nametags/markers 

 Candy at each table 

 Save the Children pens and other free stuff 

 Chart paper to act as a vocabulary word wall with at least 25 words on it 

 Balloons 

 Lemons/plastic spoons 

 Ball of yarn 
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OVERVIEW 
Educational standards help teachers ensure their students have the skills and knowledge they 
need to be successful by providing clear goals for student learning.  Standards are necessary to 
ensure that all students, no matter where they live, are prepared for success in postsecondary 
education and the workforce.  Common standards will help ensure that students are receiving a 
high quality education consistently from school to school and state to state.  They will also 
provide a greater opportunity to share experiences and best practices within and across states 
that will improve our ability to best serve the needs of students.  Standards do not tell teachers 
how to teach, but they do help them figure out the knowledge and skills their students should 
have so that teachers can build the best lessons and environments for their classrooms.  
Standards also help students and parents by setting clear and realistic goals for success.  
 
BACKGROUND 
The Common Core State Standards initiative, commonly known as CCSS, 
(www.corestandards.org) is a state-led effort launched by state leaders, including governors and 
state commissioners of education, through their membership in the National Governors 
Association Center for Best Practices (NGA Center) and Council of Chief State School Officers 
(CCSSO).  The process used to write the standards ensured they were informed by the best state 
standards and the experience of teachers, content experts and feedback from the general public.  
The standards have been divided into two categories: 

 College and Career Readiness (CCR) anchor standards which address what students are 

expected to learn when they have graduated from high school and 

 K-12 standards which address expectations for elementary through high school. 

 
The draft career and college ready graduation standards were released for public comment in 
September 2009 and the draft K-12 standards were released for public comment in March 2010.  
The final standards were released in June 2010.  Both the English language arts and math 
standards include information on application of the standards for English language learners and 
students with disabilities.   
 
ORGANIZATION OF THE ENGLISH/LANGUAGE ARTS STANDARDS  
The Standards comprise three main sections: a comprehensive K–5 section and two content 
area–specific sections for grades 6–12, one for ELA and one for history/social studies, science, 
and technical subjects. Three appendices accompany the main document. 
Each section is divided into strands. K–5 and 6–12 ELA have Reading, Writing, Speaking and 
Listening, and Language strands; the 6–12 history/ social studies, science, and technical subjects 
section focuses on Reading and Writing. Each strand is headed by a strand-specific set of 

Implementing Literacy Training  

O v e r v i e w  o f  C o m m o n  
C o r e  S t a t e  S t a n d a r d s  
( C C S S )  
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College and Career Readiness Anchor Standards that is identical across all grades and content 
areas. 
 
KEY POINTS IN ENGLISH/LANGUAGE ARTS CCSS 
English/Language Arts CCSS address reading, writing, speaking and listening, language, and 
media and technology.  Because our programs are focused on reading and language, these 
strands are highlighted below. 
Reading 

 The standards establish a staircase of increasing complexity in what students must be 

able to read so that all students are ready for the demands of college and career-level 

reading no later than the end of high school.  The standards also require the progressive 

development of reading comprehension so that students advancing through the grades 

are able to gain more from whatever they read. 

 Through reading a diverse array of classic and contemporary literature as well as 

challenging informational texts across a range of subjects, students are expected to build 

knowledge, gain insights, explore possibilities, and broaden their perspective.  Because 

the standards are building blocks for classrooms, but recognize that teachers, school 

districts and states need to decide on appropriate curriculum, they intentionally do not 

offer a reading list. Instead, they offer numerous sample texts to help teachers prepare 

for the school year and allow parents and students to know what to expect at the 

beginning of the year. 

 The standards mandate certain critical types of content for all students, including classic 

myths and stories from around the world, foundational U.S. documents, seminal works 

of American literature and the writings of Shakespeare.  The standards appropriately 

defer the many remaining decisions about what and how to teach to states, districts and 

schools. 

 
Language 

 The standards expect that students will grow their vocabularies through a mix of 

conversations, direct instruction and reading.  The standards will help students determine 

word meanings, appreciate the nuances of words, and steadily expand their repertoire of 

words and phrases. 

 The standards help prepare students for real life experience at college and in 21st century 

careers.  The standards recognize that students must be able to use formal English in 

their writing and speaking but that they must also be able to make informed, skillful 

choices among the many ways to express themselves through language. 

 Vocabulary and conventions are treated in their own strand not because skills in these 

areas should be handled in isolation but because their use extends across reading, 

writing, speaking and listening. 
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Overview 
Below are the 10 Anchor Common Core State Standards in Reading that are cross-disciplinary and cumulative in nature. 
Each grade level is provided with specific end of the year expectations and a cumulative progression to assure that 
students meet college and career readiness no later than the end of high school.  Save the Children literacy components 
can support schools’ effort to align with Common Core State Standards in Reading.   

College and 
Career Readiness 
Anchor 
Standards 

Ten Anchor Standards in Reading Save the Children Literacy 
Programs 

Key Ideas and 
Details 

1. Read closely to determine what the text 
says explicitly and to make logical inferences: 
(who, what, when, where, why). 

Guided Independent Reading 
Practice (GIRP) 

2. Determine central ideas or themes of a text and 
analyze their development; summarize the key 
supporting details and ideas. 

Read-Aloud, Vocabulary and 
Fluency (RAvFL) 

3. Analyze how and why individuals, events, and ideas 
develop and interact over the course of a text. 

RAvFL 

Craft and 
Structure 

4. Interpret words and phrases as they are used in a text, 
including determining technical, connotative and 
figurative meanings, and analyze how specific word 
choices shape meaning or tone. 

RAvFL 
 

5. Analyze the structure of texts, including how specific 
sentences, paragraphs, and larger portions of the text 
(e.g., a section chapter, scene, or stanza) relate to each 
other and the whole. 

RAvFL 

6. Assess how point of view or purpose shapes the 
content and style of a text. 

RAvFL 

Integration of 
Knowledge and 
Ideas 

7. Integrate and evaluate content presented in diverse 
media and formats, including visually and 
quantitatively, as well as in words. 

RAvFL 

8. Delineate and evaluate the argument and specific 
claims in a text, including the validity of the reasoning 
as well as the relevance and sufficiency of the evidence. 

RAvFL 

9. Analyze how two or more texts address similar themes 
or topics in order to build knowledge or to compare 
the approaches the authors take. 

RAvFL 
 

Range of 
Reading and 
Level of Text 
Complexity 

10. Read and comprehend complex literary and 
informational texts independently and proficiently. 

GIRP 

 

How Save the Children Supports 
Alignment with Common Core 
State Standards  
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When reading aloud, it is important to challenge children’s thinking by asking quality questions that 
enhance comprehension.  One way to do this is to think of questions as they might relate to the 
concept of a traffic signal.  Red means stop and ask a high-level quality question.  Yellow means 
pause and consider whether to ask a different type of quality question.  Green means keep going and 
skip those literal, non-quality questions. 

                   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 

 

 
 

 

Yellow Light Questions - Pause and Think - These questions require original thinking and the ability 
to combine information from several parts of the text.     

 How did you know that ______________ was a selfish person? 

 What caused ____________ to _______________? 

 Which detail supports the main idea? 
 

Green Light Questions - Literal or “right there in the text.” - These questions can be answered by 
simply remembering a fact that was directly stated in the text and do not require critical thinking.   

 Who was the main character in the story? 

 What happened after _____________ in the story? 
 
  

OCCASSIONALLY ASK! 

AVOID! 

Sample Red Light Questions  
Stop and Think! 

Fiction: 

 How did the main character change? 

 How did the story make you feel? Why? 

 What is another good title for the story? Why? 

 What do you think the author is trying to tell you?  

 What is the moral of the story? 
 

Nonfiction: 
 What information was new to you? 

 Is there some way the author could have added 
something to the text to help you understand the 
information better? 

 What information do you think is important to know 
when reading this text? 

 Why did the author write this text? 

A s k i n g  Q u a l i t y    
Q u e s t i o n s  d u r i n g  a    
R e a d - A l o u d  

 

 

These questions require children to use what they 
heard about the whole story/text to show a deep level 
of understanding. 

DO ASK! 
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Comprehension Strategy Rap 

                                                                              by Lindsay Wray 

 
If we would slow down how we read each day, 

And your brain could talk, it would say hurray! 

Reading just words doesn’t work, instead… 

We need to grow Velcro inside our head! 

And the way to do that, we will see, 

Is to learn comprehension strategies. 

When you predict, clarify, question, and summarize, 

All your reading goals, you will realize! 

 
We’ll start by predicting, you want to know why? 

It gets us started right, give it a try! 

Before you start reading anything new, 

Think of what will happen, take a preview. 

As you keep on reading, think of what might come next. 

This is what we call predicting the text! 

 
Questioning is the right thing to do, 

‘Cause it makes you think and understand too. 

Just ask yourself questions as you read. 

This strategy will help you, yes indeed! 

Like, “What does this mean?”  “Am I on the right track?” 

“I wonder why …”   “Should I go back?” 

I know asking questions really helps me 
‘Cause it’s a comprehension strategy! 

 
Clarifying helps us and this is why. 

It clears up problems in the blink of an eye. 

Like how to pronounce a tricky word, 

Or what’s the meaning for a word I’ve never heard? 

It’s wrong to read on if you get stuck, 

Take a second to clarify and you’ll be in luck. 

 
When someone asks you, “What did you read?” 

Summarizing helps you tell it with speed. 

Think about the whole, which parts stood out? 

Those are the ones you want to tell about. 

Not too many details, keep it short and sweet. 

Then your summary will be complete. 

 
Use these comprehension strategies as you read, 

And at home or in school, you will succeed! 



1.Persisting
Stick to it!  Persevering in task through to 
completion; remaining focused. Looking 
for ways to reach your goal when stuck. 
Not giving up. 

2.Managing impulsivity
Take your Time! Thinking before 
acting; remaining calm, thoughtful and 
deliberative.

3.Listening with  
understanding and empathy
Understand Others! Devoting mental 
energy to another person’s thoughts 
and ideas. Make an effort to perceive 
another’s point of view and emotions.

4.Thinking flexibly
Look at it Another Way! Being able 
to change perspectives, generate 
alternatives, consider options.

5.Thinking about your thinking 
(Metacognition)
Know your knowing! Being aware of your 
own thoughts, strategies, feelings and 
actions and their effects on others.

6.Striving for accuracy
Check it again! Always doing your best. 
Setting high standards. Checking and 
finding ways to improve constantly.

7.Questioning and problem posing
How do you know? Having a questioning 
attitude; knowing what data are needed 
and developing questioning strategies to 
produce those data. Finding problems to 
solve.

8.Applying past knowledge to new 
situations
Use what you Learn! Accessing prior 
knowledge; transferring knowledge 
beyond the situation in which it was 
learned.

9.Thinking and communicating with clarity 
and precision
Be clear!  Striving for accurate 
communication in both written and oral 
form; avoiding over generalizations, 
distortions, deletions and exaggerations.

10.Gather data through all senses: 
Use your natural pathways!  Pay attention 
to the world around you Gather data 
through all the senses; taste, touch, 
smell, hearing and sight.

11.Creating, imagining, and innovating
Try a different way! Generating new and 
novel ideas, fluency, originality

12.Responding with wonderment and awe 
Have fun figuring it out! Finding the world 
awesome, mysterious and being intrigued 
with phenomena and beauty.

13.Taking responsible risks
Venture out!  Being adventuresome; living 
on the edge of one’s competence. Try new 
things constantly. 

14.Finding humor
Laugh a little! Finding the whimsical, 
incongruous and unexpected.  Being able 
to laugh at oneself.

15.Thinking interdependently
Work together! Being able to work in and 
learn from others in reciprocal situations. 
Team work.

16. Remaining open to continuous learning
I have so much more to learn! Having 
humility and pride when admitting we 
don’t know; resisting complacency. 

H a b i t s  o f  M i n d

Images © 2000 Association for Supervision and Curriculum Development,1703 N. Beauregard Street, Alexandria, VA 22311 USA
This and other resources available at www.habitsofmind.org

http://www.habitsofmind.org
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Snack

Opening Activities

Character Education

Team Building

Math Activities

Reading Activities

Physical Fittness Activities

STEM/STEAM Activities

Community Service

Field Trips

Enrichment

Suggestions: Use this chart to thoughtfully infuse the Habits of Mind into your program. This can be done in several ways:

* Begin by identifying additional activities that you implement during your program.  List these in the column on the far left. 

* Identify particular Habits that you want to highlight during certain months. Put a symbol for the month(s) in the appropriate areas. 

* Identify one Habit that best fits into each particular activity and stress this Habit within that activity all year long.
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OVERVIEW 
The following games and activities are used to support and reinforce mastery of new words that are 
being introduced during read-alouds and fluency-building activities.  Note: When playing vocabulary 
games, be sure to only select vocabulary words that have already been introduced.  Some of the 
activities can be played with fewer words while others are best played when at least 20 words have 
already been introduced to the children.  Those games are indicated with an asterisk (*). 
 
While playing the games, provide a variety of ways in which the children can demonstrate knowledge 
of the selected words.  Children can (1) provide a synonym for the word, (2) use the word correctly 
in a sentence or (3) provide an accurate definition of the word.  And remember, when displaying 
vocabulary words on a word wall, make sure to only include the words, not the definitions, because 
it is very important that children have opportunities to retrieve the definitions from memory and in 
their own words.  Posting definitions inhibits their ability to do so and acts as a crutch when learning 
new words.  
 
ACTIVITIES: 
Around the World 
 Materials: Previously introduced vocabulary words written on index cards (one word per card) 

Directions: Have children stand in two lines, side by side.  An adult flashes a vocabulary word 
index card to the first pair of children.  Whoever raises his hand first and can show 
understanding of the word by using it correctly in a sentence, providing a synonym or a correct 
definition remains at the front of his line while the other child goes to the back of his line. The 
next child in that line comes forward, forming a new pair with the child who remained at the 
front of his line by showing knowledge of the word.  The adult flashes a new word to this pair.  
The game continues until the final word is given.  The winner is the child who is left standing at 
the front of the line at the end of the game.  

Bean Bag Toss 
 Materials: One plastic shower curtain liner divided into 20 boxes with a permanent marker; one 

bean bag; previously introduced vocabulary words, each written on a large card.  Tape one card 
in each box of the shower curtain before the game begins.   

 Directions: Divide the children into two teams.  A child from the first team throws the bean bag 
onto a word.  If she can provide a synonym, use the word in a sentence, or define the word 
correctly, a point is earned for that team.  If the child can’t, the child next in line for the other 
team gets a chance with the same word or can toss the bean bag to a new word.  The team with 
the most points at the end wins. 

Charades 
      Materials: Previously introduced vocabulary words on cards, timer (Note: Only use previously 

introduced words that can be easily acted out.) 

M e n u  o f  V o c a b u l a r y  
A c t i v i t i e s   
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 Directions: Divide the children into two teams.  Pick a child from one team to begin.  Let that 
child select a word from the pile of word cards.  The child mimes (acting without talking) the 
word.  The other members of that team try to guess the word.  If the team is able to correctly 
guess the word within a set period of time, they receive a point.  If they are unsuccessful, the 
other team has one opportunity to guess the word.  The opposing team repeats the same 
process.  The team with the most points wins the game. 

Cloze Activity 
 Materials: Shaving cream; list of sentences on chart paper, each one with a blank space that 

stands for a previously introduced vocabulary word    
 Directions:  Place a generous amount of shaving cream on each child’s work surface.  Have 

children spread out their shaving cream over their entire work area.  Display the first sentence 
on the chart paper.  (Have the other sentences covered.)  Invite a child to read the sentence 
aloud, saying “blank” for the blank space.  Challenge all of the children to determine which word 
from the vocabulary word wall should be placed in the sentence and write it correctly in their 
shaving cream.  Ask the children to raise their hands to share the missing word.  Repeat the 
activity with each of the remaining sentences.  This activity can also be done using synonyms or 
definitions instead of sentences with blank spaces.  

Clues 
 Materials: Chart paper or chalkboard, sticky notes 
 Directions:  On the chalkboard or chart paper, write a sentence using a previously introduced 

vocabulary word.  Use the sticky notes to cover each letter of the vocabulary word.  Tell the 
children you will be reading the sentence but leaving one word blank.  Ask them to be thinking 
about a word that might make sense in the sentence.  After you have read the sentence, have the 
children write the word they think will fit on a piece of paper or whiteboard.  Once they are 
finished writing their word, uncover the first letter of the word and ask them if their word still 
fits.  If not, try a word that would start with that letter.  Continue removing letters one at a time 
until all children have written the correct word or until all letters are removed.  Talk about how 
we can use many clues within a sentence to help us figure out words that will sound right and 
make sense. 

Flashlight  
Materials: Index cards with previously introduced vocabulary words, flashlight per team of 
children (3 or 4 teams depending on the number of children attending that day.) 

      Directions:  Tape the word cards spread around the room high up on the walls.  One member 
from each team has a flashlight and they all stand in the middle of the room with their backs 
against one another.  The adult shuts off the lights and gives a synonym, definition or cloze 
sentence for the vocabulary word.  The first team to shine the light on that card gets a point for 
his team. Rotate turn for the flashlight to the next child in each team and begin again. 

Guess the Mystery Word  
Materials: Previously introduced vocabulary words, each written on an index card 
Directions: Ask for a volunteer to begin the game.  Bring the child to the front of the group.  
Tape one of the index cards to the back of the child.  Turn the child around so that the other 
children can see the vocabulary word.  The volunteer then faces the children and asks questions 
in order to figure out the identity of the mystery word.  Once the child guesses the word, he can 
select another child to replace him at the front and the process is repeated.   

Jeopardy* (Thanks to Malarie Ozmore at West Lee) 
Materials:  Large cardboard stand with pockets, each pocket labeled with different $ amount up 
to five rows and five columns depending on how many vocabulary words used.  (The top pocket 
can be used for categories, such as nouns, verbs or words about the ocean, description words, 
etc.) Index cards with definitions for known vocabulary words. 
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Directions:  Divide the children into 3 teams. Give each team a  
“buzzer” (such as a pet’s squeaky toy). Have one child pick a  
category and amount.  The first team to buzz in must ask the 
question: “What is ________?; and use the vocabulary word to 
fill in the blank.  If correct then the team gets that amount of $ or                                            
points. If wrong, the other teams can try to ‘buzz’ in and answer  

      correctly. 
 Variation: use play money to keep track of score. 
Pass the Word   

Materials:  One set of index cards with words printed on each one; another set with matching 
child-friendly definitions   
Directions:  This game is for a minimum of three players.  Shuffle and deal all of the cards to the 
players.  The first player takes one card from the player on his left.  He checks the new card with 
the cards in his hand to see if he has a match.  A match consists of a word and its correct 
definition.  Matches are placed on the playing surface.  If a match was made, that player gets 
another turn.  Play continues until all cards are matched.  The winner is the player with the most 
matches.    

Swat the Word! 
Materials: Chart paper with a large tic-tac-toe board drawn on it and previously introduced 
words written, one in each box; 2 fly-swatters or 2 large cotton gloves 
Directions: Divide the class into two lines. Each person at the head of the line gets a fly-swatter 
or glove. The adult reads the definition of the word and the first person to “swat” the word on 
the paper gets a point for her team. When each child has had a chance to swat the word, or 
when all the words have been defined, the group with the most points wins.  

What’s the Word? 
Materials: Previously introduced vocabulary words, gooey bags.  (Note: To make gooey bags, 
squeeze a generous amount of finger paint into a baggy and seal then place that bag inside 
another baggy.) 
Directions: Think of four clues that describe a word on the vocabulary word wall (e.g., It is a 
verb, It has the vowel a, it has a consonant at the end, A words that means the same is…) 
Explain to children that you are going to give four clues, one at a time, to describe the mystery 
word and after each clue is given, they are to look at the vocabulary word wall to find a word 
that matches the clue and write that word on their gooey bag with their finger.  Often, after 
another clue is given, children will have to change the word that they’ve written because they 
have new information.  They can raise their hands at any time and guess the mystery word.  The 
first person to guess correctly wins that round, even if all four clues were not needed.  Repeat 
the activity using a new word and clues. (Note: Children can erase their words by gently rubbing 
the bag with the palms of their hands until the paint is evenly distributed again inside the bag.  
Note: This game can also be played with children writing their answers in shaving cream or with 
paper and pencil. 
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OVERVIEW 

During short team-building sessions, activities address character development, cooperation and 

building sportsmanship skills. During the first week of team-building, teams generally take time to develop 

their own team name, a special chant and/or song and a secret handshake.  Each team can also design its own 

flag or banner, using old pillowcases or other material.  They can also play games to learn about each other 

(see the Activities for Learning Names and Information about Each Other section below). During the second week, 

team-building activities are often used to establish camaraderie and trust within each team (see the Games for 

Building Team Cohesiveness section below).  Thereafter, when team members know and trust each other and 

good sportsmanship behavior has been established, team-building time often switches to more competitive 

games like those based on the TV reality show Minute to Win It.  These challenges are designed to take no 

longer than fifteen minutes and are easy to explain.  All children, within their teams, can participate in the 

same activities (see the Minute to Win It Challenges section below).   

 

HOW TO IMPLEMENT TEAM-BUILDING ACTIVITES  

Establishing a daily routine is key. When the signal is sounded, indicating time for team-building, 

have a plan in place for all coaches to quickly take their groups to the team-building area. It’s a good 

idea to assign a coach to the area ahead of time to set out all materials needed and, perhaps, have 

music playing as students enter the area. If each day’s session begins with a whole group activity 

such as a dance or a game, put the students in the whole group formation and quickly provide the 

directions for the activity. When it’s time to get into teams, provide a signal and have students go to 

the same area each day.  When all teams are in place, teams might shout their team cheers or do their 

team song, round robin style, for all to hear. After the teams work on their team activity(ies), 

consider having students come together again, as a large group, for announcements, good 

sportsmanship awards, discussion about cooperation, etc.  

 

ACTIVITIES FOR LEARNING NAMES & INFORMATION ABOUT EACH OTHER 

For the first week, consider using some fun games to encourage all team members in each newly 

formed team to get to know each other. 

Catch the Balloon. Stand in a circle. Toss a balloon in the air and call someone's name.  That student 
must catch the balloon before it touches the ground.  If the student succeeds he/she then tosses the 
balloon up and calls the next name.  
Favorite Things.  Get everyone to stand in a line or sit in a circle.  The first person says his name 
and a favorite thing.  The second person then says his name and a favorite thing, as well as the name 
and thing of the person before them. Each person after that adds the names and items of all of the 
people before them. 
Name Toss.  Arrange the group in a circle.  One person starts off by saying the name of someone 
else in the circle while tossing a ball to them.  That person then says the name of a different person 

Team-Building 
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and tosses the ball to him.  This continues until everyone in the circle has received the ball once.  
You can add a "thank-you, (name)" from the receiving person if you like. 
Web of Names.  Sit the children in a circle.  The game starts with a child or the adult saying the 
name of someone else in the circle and tossing a ball of string or yarn (holding on to one end) to the 
person named.  The receiver calls out the name of another child and keeps hold of his or her part of 
the string while throwing the ball to the named child.  As this continues a web begins to be formed 
by the criss-crossing string.  The fun really starts when the group has to undo the web by calling 
names and throwing the ball of string which is rewound by the receiver before sending it on. 
 
GAMES FOR BUILDING TEAM COHESIVENESS 
During the second week, consider choosing games to encourage team trust and cooperation. 
Balloon Juggle. Challenge students to keep all balloons (1 per person) in the air.  This gets the group 
moving and cooperating. Once they've got the hang of it, make it harder by adding in more balloons 
or placing restrictions (e.g., no hands to keep balloons up).   
Zig Zag Zop. With everyone is in a circle, one person starts by saying "zig" and looking at another 
person. That person now says "zag" while looking at another person. Now the third person says 
"zop" while looking at another person and pointing to them with a fully extended arm. Only "zop" 
has the arm motion. If a person moves his arm on "zig" or "zag" he/she is out and must sit down. If 
a person does not move their arm on "zop" he/she is out and must sit down. Advanced -- Speed it 
up. If a person hesitates, he/she is out. 
Spud. Each student is assigned a number. One begins by throwing the ball up into the air as high as 

possible while yelling one of the numbers.  The rest scatter as far away from the ball as possible, but 

the student whose number was called must catch the ball and then yell, "Spud!"  All the runners 

must now freeze.  The student with the ball can take three giant steps toward any of the frozen 

runners.  Now the student with the ball tries to hit the target person.  The target is allowed to move 

all parts of the body to avoid the ball, but cannot move the feet.  If the target student is hit, he gets 

the first letter, "S" from S-P-U-D.  If hit, he also becomes the new ball thrower.  If the thrower 

misses, he earns the letter and must continue throwing the ball.  Once a player gets all the letters 

from SPUD, he or she is out of the game. Note: This is best played out of doors.   

I'll Be Your Guide. This activity teaches students to communicate well with one another by both 
giving good verbal directions and listening well to directions.  An obstacle course needs to be set 
up.  Students need to be in partners in which one is blindfolded, while the other is the guide.  The 
guide must verbally give directions for the blindfolded partner to get to the opposite side of the 
obstacle course.  This is a lot harder than you might think! 
Counting. Team forms a circle, looking down with no eye contact. With one student speaking at a 
time, but in no preplanned order or pattern, the team needs to count from one to ten. If two people 
speak at once, the team has to start over. If the team gets past ten... see how high they can go! 

All Together.  Ask the group to find a partner and pair up.  The pairs sit on the ground with their 
backs to each other.  Partners then reach behind their backs to link arms with each other.  When the 
leader says, “Go,” the partners attempt to stand up without separating.  The leader can specify that 
the partners can't talk to make the activity harder.  Have students try again with different partners. 

Balloon Finger Balance. Try balancing a balloon on the end of your finger.  Have a competition to 
see who can do it for the longest.  The balloon must not be held, only balanced, and it must not be 
tapped.  The finger must be in direct contact with the balloon at all times.  Good for focus, 
concentration and physical movement.  
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Hula Hoop Pass.  Have the group form a circle holding hands.  Ask two people to let go of their 
grip long enough for them to place their hands through a hula hoop before rejoining them.  The 
team task is to pass the hula hoop around the circle in a specified direction until it returns to the 
starting point.  Another way to play is to use two hoops and have them go around the circle in 
opposite directions.  You can also use loops of rope (about hula hoop size).  
Bounce the Ball.  This is a great way to end the team-building activity.  Using a large bouncy ball, the 
leader begins with a question about the session and asks students to answer it when the ball is 
bounced to them.  One question might be, “What is something you liked about team-building 
today?”  After the first student who caught the ball responds, he or she bounces it to someone else 
who answers the same question.   
 
MINUTE TO WIN IT CHALLENGES 
A Bit Dicey.  Children stack six dice on a Popsicle stick that is held in their mouths. 
Baby Blocking.  Children stack five children's blocks on a plate which is then placed on their heads. 
Balancing Lemon.  Children hold the end of a spoon in their mouths and put a lemon on the curved 
portion.  The first one to reach the finish line balancing the lemon without touching it and then run 
back with the spoon and lemon in his or her hand to the start line wins. 
Balls in Glass.  Children take two ping pong balls at a time from a container and try to bounce them 
into two tall glasses placed on a table.  
Egg Dance.  Children carry two eggs, on inverted plates, from one marked line to another. 
Face the Cookie.  Each child places a cookie on his/her forehead.  Using only their facial muscles, 
they move the cookie to their mouth.  First one is the winner.     
Junk in the Trunk.  Children have to shake off eight ping pong balls out of an empty tissue box that 
is attacked to their waist without the use of their hands. 
Kick Off.  Children kick at least four empty cans into a metal bucket to win this challenge. 
Nimble Thimble.  Children try to bounce a marble into each of six thimbles. 
Nose Dive.  Players must transfer cotton balls, one at a time, from one serving bowl to another 
using only petroleum jelly on the nose. 
Spoon Frog.  Children try to catapult three spoons into cups using another spoon. 
Stacking Cards.  At the signal, children begin stacking playing cards in a 3-D array.  At the end of 
one minute the child with the maximum number of playing cards standing is the winner. 
This Blows.  Using a straw, see who can blow a series of plastic cups off the end of the table first.   
Uphill Battle.  Children try to keep three marbles on a slanted table with the help of a spoon.   
Wet Ball.  A balloon has to be transported from one area to another and placed into a trash can with 
the help of a spray bottle.  The balloon has to stay in air and if it hits the ground, the child has to 
start over with another balloon. 
 

 

 

Note: The above Minute-to-Win It activities were found on the following websites:                                                                              

http://happyhomefairy.com/2011/06/06/minute-to-win-it-games-for-summer-fun/ 

http://www.growingkidsministry.com/games/minute-to-win-it-back-to-school-bash/ 

http://www.buzzle.com/articles/minute-to-win-it-game-ideas.html 
 
 

http://happyhomefairy.com/2011/06/06/minute-to-win-it-games-for-summer-fun/
http://www.growingkidsministry.com/games/minute-to-win-it-back-to-school-bash/
http://www.buzzle.com/articles/minute-to-win-it-game-ideas.html
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